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In the article peer observation and peer review are defined as effective forms of professional
development of higher education teachers. For illustrative purpose experience of the USA and Great Britain
is given.

In defining the concept of "professional development”, the works of American and British teachers
who use different definitions are analysed: "professional development”, "career development”, "staff
development”, etc.

It is noted that professional development is usually seen as a process aimed at improving skills through
formal or informal learning. Professional development should be related to the needs of the individual and be
consistent with the current situation in society and education.

The authors emphasise that peer observation and peer evaluation as a form of professional
development of higher education teachers are increasingly used in higher education institutions in the USA
and the UK, receiving support from organisations involved in improving the quality of learning and teaching
in higher education.

The paper emphasises that peer observation is not a control or critical evaluation of teaching activities.
It is seen as a support system and a means of professional development of the teaching staff.

The advantages of peer observation are analysed both for those teachers who are observers and for
those whose classes are observed.

The authors note that there are formative (developmental) and summative (for solving personnel
issues) peer observation.

In the process of peer observation, three stages can be distinguished: preparatory (instruction),
observation as such, or attendance at a class, and final (feedback and analysis). The article analyses all of
these stages in detail, emphasising the importance of each of them. Particular emphasis is placed on
feedback, without which it is impossible to achieve the effectiveness of peer observation.

As an example, the article provides recommendations for visiting, observing and analysing classes
during a peer observation at Keele University and the Center for Effective Learning and Teaching at North
Carolina State University.

Keywords: peer observation, peer review, peer evaluation, higher education teacher, professional
development, feedback, the USA, Great Britain.

benvmaz A M., Ompowo T. B. "Ponp B3aeMOBiiBimyBaHHS 1 B3a€MOCIIOCTEPEKEHHS Y
npodecifHOMY CTaHOBIJICHH] Ta PO3BUTKY aMEPHUKAHCHKHUX Ta OpUTAaHCHKUX BUKIIAJa4iB BUIIOI IIKOIH”

Y crarTi B3a€MOBIABIAYBaHHS 1 B3a€EMOCIOCTEPEKEHHSI PO3TIBINAETBCS SK edeKkTUBHAa Qopma
npoeciiHOro PO3BUTKY 1 CTAHOBJICHHS BUKJIa4yiB BHINOI MIKOIU. Sk mpukian HaBoauThes noceig CLIA
Ta Bemnkoi bpuranii. llpn Bu3HaueHHI MOHATTA «IpodeciHHUI PO3BUTOKY» AaHANIZYIOTHCS IIparli
aMEpPUKaHCHhKUX 1 OpUTAHCHKUMX NENAaroriB, sIKi BXXWBAIOTh Pi3HI AediHIUil: «mpodeciiHuii PO3BUTOKY,
«Kap’€pHUI PO3BUTOKY, «II1IBUIICHHS KBaJIi(iKalii» ToIo.

3a3HadaeThCs, M0 MpodeciiHuil PO3BUTOK 3a3BUYAll PO3TIAAAECTHCS SIK MPOIIEC, [0 CHPSIMOBAaHUHN Ha
MiABUIIEeHHS KBawidikamii nursixom GopmansHOro ado HedopManbHOTO HaBuaHHS. [Ipodeciitanii po3BUTOK
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Mae OyTH TIOB’si3aHMiA 13 moTpebamMu camMoi OCOOMCTOCTI Ta BIANOBINATH CHUTYyallii, IO CKiIajacs B

CYCIIUTBCTBI Ta OCBITI.

ABTOpH HIAKPECIIOIOTH, 10 B3aEMOCIIOCTEPEKCHHS Ta B3a€MOOLIIHIOBAHHS SIK (hopMH MPpodeciiitHOro
PO3BUTKY BUKJIA/JayiB BHIOi IIKOJM BCE YaCTillle BUKOPHUCTOBYIOTHCS B 3akianax Bumioi ocBitn CIIIA Ta
Bemukoi bputanii, oTpuMyrodn HIATPUMKY BiA OpraHizailii, Mo 3aiMaroThCs MUTAHHIMH ITiIBUIICHHS

SIKOCT1 HABYAHHSI T4 BUKJIAIaHHS y BUIIMIH KO

Y po0oTi HAroJOUIYETHCS, IO B3aEMOCIIOCTEPEKEHHS — 1€ HE KOHTPOJb UM KPUTHUYHE OI[iHIOBAaHHS
BUKIIQJAIbKOi JisUTLHOCTI TenaroriB. BOHO po3risjgaeThcss caMe sIK CHUCTeMa WIATPUMKH Ta 3acid
npodeciiiHOro po3BUTKY NMPodecopchKo-BHKIIAIAIBKOTO CKIATY.

[IpoananizoBaHi epeBaru B3a€MOCIIOCTEPEIKEHHS SIK JIJIsl TUX BUKJIAIaviB, SKi € CIIOCTEpirayaMu, TaK

1 IS THX, 3aHATTS SIKUX BiABITYIOTb.

ABTOpH 3a3HayaroTh, [0 BUAUISIOTH (Gopmyroue (pO3BHBArOUE) Ta MiJCYMKOBE (IJIsi BUPILICHHS

KaJIpOBUX IMHUTAHb) B3aEMOCIIOCTEPEIKECHHSI.

VY mpomeci B3a€MOCHOCTEPEKEHHS MOXKHA BHIUIMTH TpPU €TalM: MiATOTOBYMH (1HCTPYKTaX),
CTIIOCTEPEIKEHHS SIK Take, a00 BI/IBiyBaHHS 3aHATTA, 1 3aKIIOYHUHN (3BOPOTHIHN 3B’30K Ta aHami3). Y CTaTTi
JeTalbHO AHAJI3YIOTHCS BCi 3a3HAYEHI €TalM, MiJKPECTIOEThCS BAXKJIIMBICTH KOXKHOTO 3 HHX. OcoOmuBo
BHJIUTSIETHCS 3BOPOTHHIA 3B'SI30K, 0€3 SKOTO HEMOXKIIUBO JOCATTH €(DEeKTHBHOCTI B3a€EMOBIBiTyBaHHSI.

SIk mpuKIa] HABOIATHCS PEKOMEHMAIl M0N0 BiBigyBaHHS, CHOCTEPEKEHHS M aHaNi3y 3aHATTS B
mporieci B3aeMoBiBimyBaHHS yHiBepcutery Kine Ta LleHTpy e(deKTHBHOTO HaBYaHHS Ta BUKJIAIaHHS

yHiBepcuteTy 1mtaty [liBHiuna Kapomina.

Knwouosi cnosa: B3aeMOBIIBIlyBaHHS, B3aEMOCIIOCTEPEKECHHS, B3aEMOOIIHIOBAHHSI, BUKJIa[a4 BUIIOT
IIKOJIH, TpodeciiiHnil pO3BUTOK, 3BOpOTHil 3B’s130K, CIIIA, Benuka bpuranist.

Introduction. The main driving force of
professional development is the individual's desire
to integrate into the social context on the basis of
identification with social groups and institutions.
In different cultural, historical and biographical
conditions, this aspiration is manifested in
orientations towards different professional spheres
characterised by different tools of labour
(horizontal orientation) and different qualification
levels, which are determined by the volume and
quality of general and vocational education.

Analysis of  recent studies and
publications. American and British teachers
broadly understand professional development as
personal development in the context of performing
professional roles [10, p. 11]. A. Glatthorn defines
professional  development of teachers as
professional growth achieved by a teacher as a
result of systematic deepening of their own
experience [2, p. 41]. At this stage of the
development of pedagogical thought in English-
speaking countries, in particular the UK and the
USA, the term «professional development» is used,
which is broader than the concept of «career
development», which means growth, promotion of
a teacher in his/her career, obtaining a higher
position, and «staff development», which means
the organisation of formal courses and programmes
for teacher development [2, p. 41]. Professional
development includes both formal forms (e.g.,
attending seminars, courses, mentoring, etc.) and
informal forms (studying literature on learning and
teaching, informal communication with colleagues,

etc.) [10, p. 11]. It is also important to note that
professional development covers all cycles of a
teacher's professional formation — from training
within a master's or doctoral programme to self-
education [4; 11, p. 13-14].

Thus, professional development is usually
seen as a process aimed at improving skills
through formal or informal learning. Professional
development should be linked to the needs of the
individual and be relevant to the current situation
in society and education.

Among the various ways of professional
development of higher education teachers in the
United States and the United Kingdom, peer
observations are of great importance. This form of
in-service training contributes to the development
of teachers' professional skills and allows them to
constructively ~ exchange  experience  with
colleagues. It is useful for both young and
experienced teachers. Novice teachers gain
experience in the process of attending classes,
while experienced colleagues, on the one hand, can
identify the strong and weak points of a novice
teacher's work, and on the other hand, learn
something useful and interesting for themselves.

It should be noted that in American and
British pedagogy, the terms «peer observation»
and «peer review» are used to define this concept,
and less often — «peer evaluation».

Peer observation and peer evaluation as a
form of professional development for higher
education teachers are increasingly used in higher
education institutions in the United States and the
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United Kingdom, receiving support from
organisations that promote the quality of learning
and teaching in higher education (e.g., the Higher
Education Academy, the Association for
Professional and Educational Development of
Faculty, the Center for Continuing Education, the
Association  of  American  Colleges and
Universities, etc.).

The aim of this article is to analyse the
concepts of peer observation and peer review as
the forms of professional development of higher
education teachers in the USA and Great Britain.

Presentation of the main material. Peer
observation is a way for faculty members to
exchange ideas about learning, teaching and
student assessment. It is a support system that
encourages faculty to discuss their teaching
with colleagues and learn from each other's
experiences [5].

In the context of the Teaching and Learning
in Higher Education programme, the main
purpose of peer observation is primarily to
improve teaching, not to evaluate it. Ideally,
colleagues should exchange the roles of observer
and observed. This allows for a more constructive
discussion of teaching [8].

Observations bring benefits to both parties
— the teacher who observes and the teacher whose
work is being observed. British and American
educators name the following benefits:

- observation of how a colleague
approaches a pedagogical situation can help in
understanding how to act in a similar situation in
your own teaching;

- it may prompt you to change or adjust
your own teaching approaches;

- observation provides an opportunity to
discuss alternative approaches to teaching or to
look at a situation from a new angle;

- observation provides an opportunity for
novice teachers to receive feedback from more
experienced colleagues;

- the academic staff always strives to
improve their teaching activities, to apply new
approaches, technologies, methods and tools in
their classes. As a rule, this is discussed at
meetings of various levels, conferences, and
forums. Peer observation and peer review provide
an opportunity to see in practice how a particular
technology works;

- when observing other faculties, you can
find new forms of work with students;

- peer observation helps to get to know the
teaching activities of your colleagues;

- peer observation helps to understand how
colleagues evaluate their own teaching activities;

- through peer observation, professional
vocabulary is expanded;

- peer observation provides an opportunity
to establish the correspondence and contradictions
between the goals that a teacher strives for and
daily teaching activities;

- peer review provides an opportunity to
test and evaluate teaching strategies that have not
been used in their own teaching practice;

- peer observtion provides an opportunity to
analyse one's own teaching activities in the
context of feedback from colleagues [1].

Each higher education institution has its
own scheme of peer review and observation,
some of which are entirely focused on supporting
and improving teaching, while others focus on
career outcomes. However, there are common
features that underpin the process of peer
observation.

As a rule, there are three stages in the
process of peer observation: preparatory
(briefing), observation as such, or attending a
class, and final (feedback and analysis).

It is important to prepare for visiting your
colleague's class. It is necessary to clearly state
the purpose. British teachers identify two main
areas that are subject to observation — the
professional level of the teacher and the learning
activities of students. But in practice, these areas
are inseparable [9].

All types of classes (seminars, workshops,
labs) are subject to observation, but most often in
US and UK universities, lectures are observed.

On the preceding day of the class to be
observed, colleagues discuss the purpose and
details of the observation. This approach, firstly,
contributes to the effectiveness of the observation,
and secondly, makes the visit correct and
collegial.

The issues discussed at the preliminary
meeting can be of the following kind:

- When do you want your colleague’s visit
to take place?

- Where do you want him/her to sit?

- How will you explain your colleague's
presence in the classroom to the students?

- What kind of activity will be observed?

- Is there a specific area of activity you
would like to demonstrate to your colleague?

- Will the observer be an active participant
or not?

- Explain what is the purpose, objective of
the activity to be observed?

- Is there any information about the group
of students that you would like to share with your
colleague?

© Y. Belmaz, T. Otroshko, 2024
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- Is the colleague allowed to ask students
about their impressions of the lesson or to rely
only on their own observation?

- How will the lesson be recorded?

- When will there be a meeting to discuss
and analyse the lesson?

- What type of feedback would you like to
receive from your colleague? [5; 9].

The objectives of the preliminary meeting
for the teacher who is an observer are as follows:

1) to get to know your colleague better, if
you do not know each other well enough;

2) to get more information about the class
you are going to observe: time, place, type of
class, content, goals and objectives;

3) to get information about the students
with whom the teacher will work in the class;

4) to find out what results the teacher
expects from the class and what feedback and
analysis he/she would like to receive;

5) to find out what the colleague would like
you to observe: students' activities or his/her
activities;

6) to analyse your own teaching activity
and try to predict what you can get from the
visited class to improve it [6, p. 14].

It is interesting to explain to students the
presence of an external lecturer in the classroom.
If it is a lecture with a large number of students,
then, as a rule, no explanation is required. If the
group of students is small, British teachers
recommend explaining to students whether the
external lecturer is interested in teaching or
student learning, and also encouraging them to
behave as usual and not to hold back on asking
questions and giving answers.

Usually, before attending a lesson, the
teachers involved in the process fill out a special
form that reflects all the points discussed.

During the observation, you should take
notes or otherwise record what you see. This will
be useful when discussing the class. Each
university or college has an observation form
that is filled in by the observer. Although the
forms vary, there are common points that an
observer should pay attention to when attending
a class, including

- how effectively the class started, how
clearly the teacher explained the objectives of the
class, how he/she combined them with the
educational material already known to the
students;

- questioning, namely the manner of asking
guestions, how students answer the questions, the
teacher's reaction and comments on students'
answers;

- students' attention: how it is achieved, for
how long, what actions the teacher takes when
students' attention is weakened:;

- teacher's speech: voice, pronunciation,
vocabulary, style;

- dealing with students' mistakes: whether
and how the teacher corrects mistakes, how
students who make mistakes feel, whether the
teacher tries to encourage such students;

- students' activities in the classroom: types
and forms of work, predominant activities, how
instruction is conducted before a particular
activity, whether each activity is analysed:;

- student motivation;

- students' cooperation: how students interact
with each other, whether mutual explanation and
mutual evaluation are used in the class;

- resources used in the class;

- time management, ability to plan activities
correctly, taking into account their duration;

- effectiveness of summing up the results
[6, p. 18].

Therefore, the best option is to meet not
immediately after the class or in a few days, but in
1-2 hours. On the one hand, there is time to think
about and analyse the lesson, and on the other
hand, all the events are still clearly imprinted in
the participants' memory.

Sometimes it is common practice to send an
analysis of a class by post or email. However, the
most effective way to present an analysis is face-
to-face, especially when the main purpose of
observing a class is professional development. In
this case, both tone of voice and eye contact play
a role, and there is an opportunity to ask clarifying
guestions to both the observer and the teacher
whose class is being discussed, to explain what
was meant in a particular situation, etc.

Of course, it is important to cover the entire
lesson in the process of analysis, but some points
require more attention and careful consideration,
for example, if the observer noticed a mistake in
the teaching methodology or the teacher's
uncertainty about a particular issue, or if
colleagues have different views on the use of a
particular method, etc. It is this kind of discussion
that contributes to professional development and
improvement of teaching activities.

Feedback will only be effective and
efficient if it is based on trust and mutual respect.
British educators believe that the best approach is
to create an atmosphere where participants try to
find constructive ways to solve problems and
respect each other. As in any case, the beginning
of the conversation is important. It is always
recommended to start with positive aspects,
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something that really caught the attention. Also,
the constructiveness of the conversation is
influenced not only by the content, but also by the
style of expression and the relevance of the
situation. Keele University professors provide
recommendations to the observer on how to
analyse their colleague's class:

- Be specific — generalisations do not help;

- Be realistic — focus your comments on
what your colleague can change or influence;

- Be aware of your colleague's intentions
when commenting on the class;

- Try not to be judgemental, evaluate
actions, not personalities;

- Balance between positive and negative
comments [8].

Similar recommendations are offered for the
teacher whose class is being visited. It is important
to be open to criticism and comments and ready to
improve your own teaching practice. In particular,
recommendations may include the following:

- be honest;

- monitor your reactions;

- listen more than talk, try to avoid a
defensive position;

- do not leave anything in a colleague's
comment unclear to yourself [7].

The concept of peer observation is related
to the concept of peer review. This concept refers
to the evaluation of teaching activities by
colleagues. The components of the evaluation
may include not only class observation, but also
teaching materials, student assessment, portfolios,
teacher self-assessment, etc.

There are two types of peer evaluation:
formative (developmental) and summative (for
personnel issues).

Formative assessment provides information
to teachers that they can use to improve their
teaching. This information is intended for the
teacher's own use, rather than for public discussion
and scrutiny. As a result, formative assessment is
less formal. It is seen as a way of effective
professional development throughout the career.
Experts in this type of evaluation can be colleagues
with any experience and holding any position.

In the process of summative evaluation,
information is required to resolve a personnel
issue related to the career development of a
teacher, contract extension, appointment to the
staff or for a mandatory analysis of the activities
of a teacher who works on a permanent basis. As
a result, the information collected becomes part of
the documentation required by the personnel
committee. The experts of the summative
evaluation may be teachers who hold either an

identical or higher ranked position and are usually
members of the personnel  committee
(commission) [3].

In the context of professional development
of higher education teachers, formative
assessment deserves more attention. Colleagues
are considered to be the best experts, given the
fact that they are involved in the same type of
activity and have a good understanding of the
curriculum and content of the discipline. As noted
earlier, different aspects of the activity are subject
to assessment. The American educator Peter
Seldin provides a list that gives a general idea:

1. The content of the syllabus.

2. The relevance of the objectives of the
course and the teaching materials.

3. Compliance of teaching methods with the
specifics of the course.

4. Compliance of technologies for assessing
students' knowledge, skills and abilities.

5. The structure of the course.

6. Student achievements based on exam
results, projects, presentations and reports.

7. Interest in teaching.

8.  Textbooks, additional
methodological developments, etc. [3].

In order to cover the above aspects, two
approaches to the selection of the object of
evaluation should be applied — evaluation of
teaching materials and evaluation of the class.

The Center for Effective Teaching and
Learning at North Carolina State University
provides general guidelines for visiting and
observing a colleague's class for formative
assessment:

1) experts should receive prior instructions
on how to evaluate a colleague’s class;

2) one lesson cannot be an indicator of the
quality of teaching and pedagogical skills of the
teacher;

3) at the preliminary meeting, it is
important to obtain information about the
students, the purpose of the lesson, and the
specifics of the course;

4) in the process of observation, it is
necessary to use different techniques of recording
what they see;

5) observers should try to be as invisible as
possible [3].

Formative observation can focus on one or
more aspects of teaching (e.g. questioning
techniques, time management, use of certain
methods, etc.), depending on what the teacher
wants to improve in his/her work.

American educators emphasise not only the
importance of discussing the lesson with a

material,
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colleague, but also the need for their own
reflection on the lesson (and this method of
professional development can be used not only
after a lesson observed by a colleague, but also
any other). R. Killen suggests answering the
following questions to yourself:

1. Did the lesson go as planned? If not,
why not?

2. Was the reaction of the students
predictable?

3. Did you feel confident and enthusiastic
during the class? Why?

4. Do you think that the students learnt
everything you had planned? On what basis did
you make this conclusion?

5. What did you do to encourage students to
actively participate in the learning process?
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