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An analysis of the constituents of cultures was carried out to determine the relative importance of
intercultural competence in the formation of the international curriculum. The constituent parts of the
ethnocultural civilization, the religious group, the level of education, democracy, foreign language
proficiency were taken into consideration. A multifunctional semantic analysis was conducted, which
allowed to group cultures according to the level of intercultural differences. The paper introduces coefficients
of paired intercultural differences as well as the total intercultural coefficient that characterizes the degree of
intercultural difference between the two countries or cultures. A study of intercultural differences was made
for countries with different religious, civilizational preferences, democratic and educational levels. A
relatively small average level of intercultural difference for a number of countries (19.4%) allows realizing
the processes of creating intercultural competence on a global scale without significantly changing the
curriculum. While developing international curricula, it should be borne in mind that approximately 20% of
credit time must be devoted to the formation of intercultural competences.

Keywords: intercultural competence, international curriculum, ethnocultural civilization, intercultural
differences, credit time.

Paouurosa K.M. «Ouinka HeoOXiTHOTO piBHS MIKKYJABTYPHOI KOMIICTEHTHOCTI Ha OCHOBI aHami3y
BiIMIHHOCTi KYJIBTYp»

IIpoBeneHo aHami3 CKIAZOBUX KYIbTYpH 3 METOI0 BH3HAYEHHS NUTOMOI Bard MIKKYJIbTYPHOI
KOMITIETCHTHOCTI TIpu (OpMYBaHHI i1HTEpHAIIOHATHFHOTO HABYAIBHOTO IUIAHY. BpaxoBaHO CKIIaOBI
NPUHAIEKHOCTI 0 €THOKY/IBTYpHOI LUBLII3aAliil, peNiridHoi TpynH, piBHSA OCBITH, JEMOKpaTii, BOJIOAIHHSI
iHo3eMHOI0 MOBOIO. [IpoBeneno GaratodyHKIIOHATBHII CEMaHTHYHUN aHAaJi3, SIKUHA JO3BOJIUB 3rPYIyBaTh
KyJABTYpH 32 pIBHEM MDKKYIBTYpPHHX BiIMiHHOCTeH. BBemeHo Kkoe(illieHTH NapHUX MIXKYJIBTYPHHX
BiIIMIHHOCTEH, a TAKOXK CYMapHUH MiKKYJIbTYpHHUH KOe(illi€HT, SKHH XapaKTepH3ye CTYIiHb MIKKYIBTYPHOI
BiIMIHHOCTI MiX JBOMa KpaiHaMu abo KynbTypamu. [IpoBemeHO MOCHIIKEHHS MIKKYIBTYPHUX
BiIMIHHOCTEH IS KpaiH i3 PI3HUMH PENTiMHAMH, OWBLTI3AIiHHAMH TiepeBaraM, IEeMOKPaTHYHUMH i
OCBITHIMH piBHsAMH. [IOpiBHSHO HEBENMKHHA CepelHill PiBEHb MIXKYIBTYPHOI BIIMIHHOCTI JUISl PSITy KpaiH
(19,4%) no3Bomse peasbHO BOPOBAKYBATH MpolecH (OPMYBaHHS MIKKYJIBTYPHOI KOMIIETEHTHOCTI B
rmobanbHOMY MacmTabi 0e3 BHECEHHS CYTTEBHX 3MiH 10 poboumx 1iadiB. [lpm  pospoOri
IHTepHAI[IOHATHPHIX HAaBYAIbHUX IJIaHIB HEOOXITHO BpaXxoBYBaTH, 0 MpuoIn3Ho 20% KpeauTHOTO Yacy Mae
OyTu IpUCBIYEHO (POPMYBAHHIO MIKKYJIBTYPHUX KOMIETEHTHOCTEH.

Knwuoei cnosa: MiKKYIbTypHa KOMIIETCHTHICTb, IHTEpHAI[lOHAJbHUHA HaBYaJbHUH  IUIaH,
eTHOKYJIBTYpHA IMB1JTi3a1lid, MUKKYJIBTYPHI BIIMIHHOCTI, KPEIUTHAN Yac.

Paouurosa E.H. «OueHka HEOOXOOMMOIO YPOBHS MEXKKYJIbTYpHOM KOMIIETEHTHOCTH Ha OCHOBE
aHaJIM3a pasinuus KyJIbTyp»

IIpoBeneH aHaIU3 COCTABIAIOUINX KYJIBTYPBI C LIEIbIO ONPEJEICHUs YACIbHOIO BECa MEXKYIbTYPHOM
KOMIIETEHTHOCTH MpHU (POPMUPOBAHUM HHTEPHAIMOHAIBHOTO YUEOHOTO IJIaHa. YUTEHBI COCTABISIOIINE
NPUHAUIEKHOCTH K O3THOKYJIBTYPHOW LMBWIM3ALMK, pEIMIMO3HONH TIpymme, YypoBHSA 0Opa3oBaHus,
JE€MOKPATHH, BIAJACHUSI HHOCTPaHHBIM f3bIKOM. IIpoBeieH MHOTOGYHKIIMOHATIBHBIN CEMaHTUUECKUN aHAJIN3,
KOTOpPBIA TO3BOJMJ CTPYNIHPOBATh KYIbTYphl IO YPOBHIO MEXKYABTYPHBIX pasnuuuii.  BpeneHsl
KO3(GHULNEHTHI MAPHBIX MEXKYIBTYPHBIX PAa3IUUUi, a TAKKE CyMMapHBIH MEXKYIbTYpHBIH KO3(QUIHEHT,
KOTODPBIM XapakTEepHU3yeT CTENEHb MEXKYIbTYPHOTO PA3IUUYUS MEXKAY IBYMsSI CTpaHaMH WM KyJIbTypaMu.
IIpoBeneHo wucciegoBaHHE MEXKYJIBTYPHBIX pPa3NIWYUid A7 CTPaH C Pa3IUYHBIMH  PEIUTHO3HBIMH,
OUBUJIM3ALMOHHBIMU  MPEANOYTCHUSIMH,  JIEMOKPATHUYECKUMH M 00pa30BaTEIbHBIMH  YPOBHIMH.
CpaBHUTENBHO HEOOJIBIION CpeAHUIl ypPOBEHb MEXKKYABTYPHOTO paszauuus mias pspa crpan (19,4%)
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MO3BOJISICT PEANbHO BHEIPATH MPONECChl POPMUPOBAHUS MEKKYIBTYPHOU KOMIIETEHTHOCTH B TJI00ATEHOM
MacmTabe 0e3 3HAYMTEIILHOTO N3MEHEHHUsT pabounx 1ranoB. [Ipu pa3spaboTke HHTEPHAMOHATBHBIX YIeOHBIX
TUTAHOB HEOOXOIUMO YUUTBIBATh, YTO MPUOIU3NTENHEHO 20% KPEAUTHOTO BPEMEHHU JIOKHO OBITH TIOCBSIIIIEHO

(bOpMHpOBaHI/IIO MCIKKYJIbTYPHBIX KOMITICTCHTHOCTEH.

Kniouesvie cnosa: MeXKyIbTypHAasS KOMIIETEHTHOCTh, HWHTCPHAIMOHAIBHBIA YYEeOHBIM IUTaH,
STHOKYJIBTYPHAS IUBIIIA3AIIS, MEKKYIIETYPHBIC Pa3INdns, KPEIUTHOE BPEMSL.

Objectives. The concept of intercultural
competence in the context of globalization,
migration, youth and adult mobility is at the
center of attention of many education specialists.
It is noted [1] that an understanding of the results
of internationalization allows us to get out the
theoretical research into practical realization
throughout the world. As a result of this
realization, the role of interdisciplinary,
intercultural and intersectoral research s
increasing. Along with the expansion of
international practices, increasing of international
mobility, it is necessary to introduce international
curricula, improved intercultural training courses.

Intercultural teaching determines the
growing internationalization of education,
determines the introduction of new learning
contexts. [2] identifies the main problems of
intercultural education, such as the need to
develop new ways of teaching, organizing
practical training, controlling the level of training,
the need for internationalization of the curriculum,
an empathic approach to education, and taking
into account the opportunities and characteristics
of students of different cultures.

The relevance of the formation of the
concept of a global student is considered by David
Killick [3]. The consequences of globalization
must lead to a holistic view of learning, the search
for ways that will transform education in the
direction of interculturality with the possibility of
preserving self-identification. The identity of the
student as part of his culture must be
reconstructed, and not reproduced in the form of a
universal student.

The internationalization of universities in
these conditions [4] should include the practice of
a strategic vision for the introduction of
intercultural programs, taking into account the
characteristics of traditional university cultures.

Theoretical ~ foundations of  building
intercultural education are considered in a number
of works. In particular, in [5]. Intercultural
competence is defined as the task of lifelong
learning, which can be developed in any
intergroup situation. A necessary requirement for
the design of the learning process is the
construction of a theoretical model based on
intercultural differences.

One of the main means of developing
intercultural competencies in existing sources is
the development of international curricula. In a
number of cases, such attempts are made through
critical international studies in the field of culture.
The main purpose of these programs is a positive
understanding of intercultural differences and
competencies. At the same time, such
competencies should be considered, not as
abstract universal concepts, but rather take into
account the cultural orientation of curricula and
programs [6].

Curricula should take into account the
growing demands of employers, which in some
cases determine intercultural competence among
the most important. This predetermines the need
for curriculum correction, the introduction of
individual subjects devoted to the formation of
intercultural competencies, the allocation of
sections in individual academic disciplines, the
increase in the requirements for the formation of
communication competencies. Such courses,
programs and sections can be considered as an
effective means of developing the intercultural
competence of students. At the same time, it is
desirable to include online education, virtual
means, means of interethnic communication in
these courses [7].

The modern approach to the formation of
the curriculum provides for it, as a strategy and
tactics for forming the necessary professional
competence of a specialist. Competence in this
case are understood, as the totality of knowledge,
skills, communications and autonomy for
performing certain tasks. The process of formation
of the curriculum can be considered as an iterative
process of successive treatment to employers with
correction of necessary courses, structure and
content of the education process [8]. This raises
the question of the level and volume of the
material for the formation of a separate
professional competence. The place and volume
of key competencies, such as design,
organizational, technological, is determined by the
necessary requirements for the performance of
certain works.

In this sense, intercultural competence is
distinguished by some uncertainty and
dependence on the place of its formation.

©Ryabchykova K., 2018p.
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In the process of accounting for cultural
characteristics and the formation of an
intercultural curriculum, one should keep in mind
the differences in the concept of culture in
different countries, which 1is considered, for
example, in [9].

In [10], problems of self-identity of a
person in the process of intercultural learning are
considered. At the same time, the criteria of
identity may include the place of origin, skin
color, political orientation, gender, religion, level
of education.

The problem, in our opinion, is the
determination of the proportion of intercultural
competencies in the total volume of training of
specialists. At the same time, the question
acquires special relevance for humanitarian and
related professions - pedagogy, culture, art.

The purpose of this work is to justify the
relative importance of the intercultural component

-
-
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of a specialist's competence for his successful
work in conditions of other cultures.

Methodology.

Let us single out the main components of
the culture of a single community.

The most significant difference of culture,
in the opinion of many experts, is belonging to a
global ethno-cultural civilization.

In the modern zoning, proposed by A.
Toynbee, S. Huntington [11, 12], 9 modern
civilizations are considered (Fig. 1).

East civilization (E)

Muslim civilization (M)
Orthodox civilization (O)

China civilization (Ch)

Indian civilization (I)

Buddhist civilization

Japan civilization (Jp)
Latin-American civilization (La)
African civilization (Af)

Ortodox civilization

Japan civihization

Chma civilization

Indian civilization
-

Buddhist civilization

Fig.1 — Main ethno culture civilizations [12]
Consider the distinctive features of different civilizations [12-15].

Western civilization is characterized by
intensive development. On the personal level, it is
distinguished by the ideology of individualism. In
the social plan, the priority of the individual, his
interests is highlighted. Perception of the world is
rational. In practical matters, freedom from
religious postulates is generally observed. Public
morality is oriented toward Christian values, as an
ideal, despite practical internationalism.

The Arab Muslim civilization as a rule is
oriented towards the dogma of the Koran. The
ethics of Islam is largely determined by fatalism -
a belief in predestination, which is extremely
deepened in the mass consciousness. The Muslim
culture combines the material and spiritual aspects
of life. Moderation in life is a distinctive feature
of Muslims. In terms of openness, Islamic

civilization has the lowest level. The Muslim way
of life is not only traditional, but also valuable.

A distinctive features of the Orthodox
civilization are, in particular, such forms of
organization as the community and the artel. The
next ideal of Orthodox civilization is the state,
strong central authority and strong local self-
government. Although Russia can be considered
the center of Orthodox civilization, it is adjoined
by some other countries. In the aftermath of time,
there is a noticeable drift of some countries from
the Orthodox to the Western civilization.

In Chinese civilization, determining is the
view of the world, as a system subordinated to the
basic laws. Such laws are devoted to all objects -
the state, people, nature, art. In Chinese practice,
there is no insurmountable border between living
and nonliving beings. In China, a unique concept

©Ryabchykova K., 2018p.
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of a single approach to spirituality of the same to a
material approach has been developed. It should
be noted that most Chinese citizens do not
consider themselves to be any kind of religion.
Meanwhile, their civilizational differences are
quite typical.

The ideas of polytheism and the caste
organization of life are characteristic of Indian
civilization first of all. In addition, there are many
languages in India, so traditionally the language of
interethnic communication is English. The Indian
civilization is distinguished by the ideas of non-
resistance to evil, the possibility of rebirth,
moderation in life and in food.

Buddhist civilization arose in opposition to
the values of Hinduism. The main importance in
Buddhism is the ethical side. A person should
follow the right path. At the same time, he must
rely primarily on himself. Unlike other cultures,
he welcomes the departure from his own
personalities to overcome troubles. Buddhism at
the same time contradicts caste differences.

The culture and mentality of the Japanese
were greatly influenced by the country's isolated
territorial position, geographical and climatic
features, as well as special natural phenomena,
which manifested itself in a peculiar attitude of
the Japanese to nature as a living creature. The
ability to admire the momentary beauty of nature,
as a feature of the national character of the
Japanese, has found expression in many arts of
Japan.

The culture of Latin America is built on a
Christian, mostly Catholic, religion. At the same
time, its culture is notable for clannishness and
authoritarianism. An important difference is the
desire to open ourselves to ourselves through
comparison with others.

The basis of African civilization is
primarily a harmonious combination of man and
nature, which determines how the psychology of
people, art, economics, economic activity.
Collectivism in African culture is understood
much broader than the community of people.
There are included forces of nature, and higher
forces.

Belonging of the country or society to a
separate ethno-cultural civilization is shown in
Table 1. Countries with an undoubted belonging
are marked with the number 1. Countries with a
transitional ethnocultural identity are marked with
a fractional number.

The mnext component, which largely
determines the concept of the culture of society or
the country, is the religious preferences of the
people [15]. At the same time, it is possible to
identify the main religious groups, such as

C- Catholic

P-Protestant

O-Orthodox

MS- Muslim Sunnite

MSH — Muslim Shiite

B — Buddhist

I — Hinduism

F — Folk religions

A — Atheistic

The first three relate to Christian currents
and are close to each other in terms of cultural
ideas. Islamic Sunni and Shiite representations are
ethnoculturally  close, although politically
intolerant. The Christian and Muslim religions
have historically evolved from one source and in
many respects repeat one another, although their
cultural differences are significant. Buddhist
religion is quite open. Although it is culturally far
from Christian and Muslim, at the same time it
proclaims tolerance for the perception of God in
any view, therefore intercultural relations of other
religions and Buddhism are asymmetric, that is,
Buddhists are easier to understand the culture of
other religions. Hinduism - a religion that has
spread in several countries (India, Nepal, partly
Sri Lanka, Singapore) on the cultural component
is close to Buddhism. Some countries (Vietnam,
Sudan, Japan) have large foci of Folk religions.
Religious preferences have been finalized in more
than 100 countries. Data for some countries as
percent of believers are given in Table 1.

Religions have recently become more open,
many of them recognize the need for multicultural
interaction and the need to form intercultural
competencies

©Ryabchykova K., 2018p.
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Table 1 Cultural indicators of thirty countries (The analysis was conducted for more than 100 countries)

K P|O|MS MSH|B| I | F | A EI EF DI E O| M | B |Ch|Jp|I]|La|Af
1 | Austria 74 5 - - - - - - - |1 0,820 | 62,18 | 841 1 - - - - I -
2 | Brazil 64 | 22 | - - - - - - - | 0,681 | 51,92 | 6,90 - - - - - - -1 -
3 | Hungary 5451 19 | - - - - - - - | 0,805 | 58,61 | 6,72 1 - - - - -l - - -
4 | Spain 94 - - - - - - - - | 0,818 | 56,06 | 8,30 1 - - - - -l - - -
5 | Ttaly 90 - - - - - - - - |1 0,814 | 54,19 | 7,98 1 - - - - -l - - -
6 | Poland 87 - - - - - - - - | 0,852 | 62,07 | 6,83 1 - - - - -l - - -
7 | Denmark - 82 | - - - - - - - 10,923 | 69,93 | 9,20 1 - - - - -l - - -
8 | Zimbabwe 10 | 67 | - - - - - 4 0,544 - 3,05 - - - - - - |- - 1
9 | Norway - 83 | - - - - - - - 10916 | 67,77 | 9,93 1 - - - - -l - - -
10 | Russia - - |75 5 - - - - | 0,816 | 52,19 | 3,24 - 1 - - - -l - - -
11 | Ukraine 14 - | 66| - 1 - - - - 10803 ] 5091 ] 570 105105 - - - -l - - -
12 | Ethiopia - 10 | 51| 32 - - - 12 - | 0,318 3,60 - - - - - - |- - 1
13 | Iran - - - 7 91 - - - - | 0,704 | 46,60 | 2,34 - - 1 - - -l - - -
14 | Indonesia 3 6 - | 86 1 - - - - 10,622 | 52,15 | 6,97 - - 1 - - -l - - -
15 | Pakistan - - - | 91 6 - - - - |1 0,395 | 49,88 | 4,33 - - 1 - - - - - -
16 | Saudi Arabia - - - | 86 12 - - - - |1 0,768 | 43,98 | 1,93 - - 1 - - - - - -
17 | Somalia - - - 99 - - - - - ? ? ? - - 1 - - N -
18 | Sudan 3 2 - | 70 - - - 120 - | 0,318 2,37 - - 1 - - - - - -
19 | Turkey - - - | 78 17 - - - - | 0,668 | 47,79 | 5,04 - - 105 - - -l - - -
20 | UAE - - - | 76 14 - - - - | 0,687 | 48,88 | 2,75 - - 1 - - - |- - -
21 | Thailand - - - - - 93 | - - - | 0,641 | 49,78 | 4,92 - - - 1 - - |- - -
22 | Myanmar - - - 4 - 89 | - - - | 0,410 4,20 - - - 1 - - - - -
23 | Sri Lanka 6 - - 8 - 69 | 8 - - | 0,752 | 47,84 | 6,48 - - - 1 - - | -] - -
24 | Cambodia - - - - - 9 | - - - | 0,459 | 40,86 | 4,27 - - - 1 - - | -] - -
25 | China - 7 - 6 - 18 | - - | 70] 0,631 | 5245 | 3,14 - - - - 1 - |- - -
26 | Japan 2 - - - - 36| - | 48| - | 0,842 | 52,34 | 7,99 - - - - - 1 |- - -
27 | South Korea 10 | 18 | - - - 22 | - - | 46| 0,867 | 55,32 | 7,92 | 0,5 - - - 105 -1|-1] - -
28 | India - - - - - - 179 - - | 0,535 | 56,12 | 7,81 - - - - - - | 1| - -
29 | Vietnam 8 - - - - 16 | - | 45 | 28| 0,617 | 53,43 | 3,38 - - - - 1 - |- - -
30 | North Korea - - - - - - - - |71 ? ? 1,08 - - - - 1 - | -] - -

It should be noted interest in intercultural education in theological scientific publications. In a number of them, interculturism is inversely related to religion
[16], which allows us to consider the relationship between religious and intercultural education as an iterative process of related formation of competencies. In



particular, in the work under consideration, for the analysis of theological beliefs, participants were formed both in terms of social status, existential sensation, and in

the formation of intercultural competencies.

The need for and the possibility of increasing intercultural and interreligious competence in the learning process is also noted in [17] that it is possible to raise
people's awareness of spiritual practices and enhance intercultural and interreligious competence through training activities.

As noted, intercultural differences of religions are asymmetric. We propose the intensity of intercultural religious differences to be determined using the matrix
of intercultural influence of religious preferences, which determines the degree of cultural differences of believers (Table 2).

Table 2
Matrix of intercultural influence of religious preferences

C P O MS MSH B 1 F A

C Rep Reo Res Ren Rep Rei Rer Rea

P R,. R, R, Ry, R, R, R, R,,

0] Rac Rep Ras Ron Rab Rai Ror Roa

MS R Ry R Rq Ry R Ryt Ra

MSH Rie Rip Rio Ris Ry Rii R Ria

B Rbc Rbp Rbo Rbs Rbh Rbi Rbf Rba

I Ric Rip Rio Ris Rih Rib Rif Ria

F Ry Ry R Ry R Ry, Rj Rp,
A Ric Rap Ruo Rus Run Rap Rai Rat

An important component of culture is the level of education, which to a
certain extent levels ethno-cultural differences.

The indicator of the level of education is traditionally considered to be
Education indexes (EI).

Its constituent parts are the specific indicators of stay in school.

(181,

MYSI = Mys
15

where MYS - Average number of completed years of education

[19],
gysi =B
15

where EYS - Number of years a child of school entrance age can expect to
spend in a given level of education.

Common value of Education index is calculated as
MYSI + EYSI

2

El=

The Education Indexes (EI) by the methodic of the united nations
development program [20] are published annually in [21] and summarized in
Table 1.

The level of democratization of society also largely influences on
intercultural perception and is traditionally determined using the methodology
of the Economist intelligence unit for 167 countries.

Numerical indices of democracy are given in [22] and in connection
with it the countries are divided into full democracy; flawed democracy;
hybrid regime; and authoritarian regime. This index is also given in Table 1.
Please note that in this article we do not analyze regimes, but look for the
level of intercultural differences.

The possibilities of intercultural communication are determined, first of
all, by the ability to communicate in one language. The traditionally accepted
language of interethnic communication is English. The level of its
development in society is determined by the EF EPI rating [23], which is also
given in the table.

Thus, Table 1 summarizes the main
characteristics of countries.

indicators of the cultural



Research results. The multifunctionality of cultural characteristics coordinates is performed [24-25]. Most often, a flat analysis is carried out in

induces the problem of their analysis. One of the methods is the methods of two coordinates. An example of coordinates (knowledge of English - the level
semantic space, in which the analysis of scale estimates for one or several of education) for the countries shown in Table 1 is shown in Fig.2
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Fig.2 - Semantic plane in coordinates English language proficiency - level of education

In the case of multifunctional (more than two) indicators, we propose a spatial analysis involving three dimensions (Fig. 3)
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Fig.3 - Three-dimensional analysis of cultural preferences
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Fig.4 - Formation of groups of cultural community in the process of sequential two-dimensional analysis



We draw attention to the fact that the correlation between the level of education and the level of
democracy is fulfilled for a fairly narrow class of countries, mainly with the Christian culture (Fig. 5)

Le\el of education

Level of democfacy

Fig.5 - Trend line for Christian countries

Leve] of democracy

Level of educatdhn

A

Protestant

Fig.6 The line of communication trend of democracy, education and religious current

This analysis, incidentally, leads to the
conclusion (although this is not the goal of the
article) about the existence of a three-dimensional
correlation-the flow of the Christian religion-
democracy index-education index, with the trend
line increasing in direction from Orthodox,
Protestant, Catholic (Fig.6).

For multifunctional quantitative analysis of
intercultural differences, let’s introduce a number
of coefficients of difference between pairs of
countries.

Coefficient of religious influence on culture
difference of country with number i for country
with number j can be calculated in form

KXY -,
k m

1€ Ry - MPOLIEHT MOCe0BaTeNIe peuriy,
k,m can be one of religions (Christian, Buddhist,
Muslim, Hinduism)

Coefficient of civilization influence on
culture difference of country with number i1 for
country with number j can be calculated in form

K=Yl )
n
n can be one of civilizations (East, Muslim,
Orthodox, China, Indian, Buddhist, Latin-
American, and African)
V — index of civilization level,



EI — education index



.Table 3 - Levels of intercultural differences

< > — O < [9) ] [=] < o] < < < [+~

= m = = & i = 8 3 A < @) =

< 2 E > | a £ = g

S = 7 ©

Austria | 0,003 | 0,032 | 0,072 ] 0,07 | 0,198 |0.207 | 0.136 | 0,307 | 0,347 | 0202 | 0317 | 0243 | 0227 | 0326 | 0268 | 0,17
Italy 0,032 | 0 0,042 0,107 | 0,174 0,185 0,111 0,292 0,338 0,192 0,307 | 0,236 | 0,218 0,319 | 0,253 | 0,17
Brazil 0,072 | 0,042 0,014 0,129 | 0,133 0,15 0,078 0,253 0,298 0,152 0,268 0,195 0,178 0,278 0,214 | 0,185
Denmark | 0,07 | 0,107 | 0,129 | 0 0217 | 0249 |0.183 | 0347 | 0391 |0.246 | 0363 | 0289 |0.275 |0.372 | 0309 | 0.215
Zimbabwe | 0,198 | 0,173 | 0,133 | 0216 | 0,021 | 0,068 | 0,122 | 0,175 | 0,185 | 0,246 | 0.157 | 0,257 | 0243 | 023 | 0.119 | 0,279
Russia 0207 | 0,185 | 0,149 | 0,249 | 0,069 | 0,015 | 0082 | 0,149 | 0,162 | 0,232 | 0,158 | 0255 |0.242 | 0,228 | 0,116 | 0,267
Ukraine | 0,136 | 0,111 | 0,078 | 0,183 | 0,122 | 0,082 | 0,017 | 0,192 | 0292 | 0,177 | 0225 | 0,192 | 0,179 | 0,235 | 0,182 | 0,209
Ethiopia 0,306 | 0,291 0,252 0,346 | 0,174 0,148 0,191 0,137 0,243 0,279 0,207 | 0,342 0,324 | 0,272 0,216 | 0,357
Iran 0,345 | 0,336 0,296 0,391 | 0,185 0,182 0,252 0,244 0,009 0,204 0,068 0,318 0,3 0,277 0,173 | 0,334
Indonesia__| 0,202 | 0,192 | 0,152 | 0.246 | 0,247 | 0,232 | 0.177 | 0281 | 0,204 | 0,033 | 0.138 | 0.215 | 0,193 |03 | 0229 | 0,203
UAE 0317 | 0,307 | 0267 | 0,303 | 0,157 | 0,158 |0.225 | 0,209 | 0,068 | 0,138 |0.016 |0.289 | 0,265 | 0,254 |0.144 | 0,305
Thailand 0,215 | 0,204 0,165 0,26 0,228 0,227 0,164 0,304 0,283 0,182 0,254 | 0 0,031 0,078 0,111 | 0,112
Sri Lanka 0,204 | 0,192 0,154 0,251 | 0,22 0,219 0,155 0,293 0,271 0,166 0,239 | 0,035 0,055 0,113 0,13 0,12
Cambodia_| 0,297 | 0,287 | 0,247 | 0343 |02 | 0,199 | 0206 | 0233 | 0241 |0265 |0222 |0,078 |0,109 |0 0,079 | 0,191
China 0.251 | 0,234 | 0,196 | 0,292 | 0,10l | 0,099 |0.165 |0,194 | 0,153 |0209 |0.125 | 0,115 | 0,131 | 0,083 | 0,029 | 0,188
India 0,147 | 0,143 | 0,16 ] 0,191 | 0,255 | 0244 ] 0.185 | 0326 | 0,305 | 0,175 |0.278 ] 0,103 | 0,109 | 0,182 | 0,178 | 0

Coefficient of democracy influence on culture difference of country
with number i for country with number j

Total intercultural ratio

‘D[(i) _D[(j)‘ .
(i) _
10

Coefficient of communication level influence on culture difference of
country with number i for country with number j

‘ ER) _ EF(j)‘ '

(i) _
100

KD + KD 4+ kW) 4 kD
4

The values of intercultural ratios for some countries are shown in Table 3.
Please note that for some countries internal intercultural coefficients are different
from zero due to the presence of different cultural groups within the country.

This coefficient characterizes the intercultural difference and determines
the requirements for intercultural competencies when preparing work with other
countries.

Fig. 7, Fig. 8 shows the average and the maximum required level of
intercultural competence for a number of countries.

k)




The average level of intercultural competence determines the necessary
intercultural component of training a specialist in planning his studies or working
abroad. This level allows for effective intercultural communication

Average value
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Fig.7 - Average level of necessary intercultural competencies for a number of
countries

The maximum level of intercultural competence determines a sufficient
percentage that guarantees effective intercultural communication.

It is assumed that curricula should devote an appropriate share of time to
the formation of intercultural competencies.

Average world value of multicultural competence is 0.194.

This means that the figure of 19.4% should be a unified indicator of
intercultural competence in the curriculum.

The maximum level of intercultural competence determines a sufficient
percentage, which guarantees effective intercultural communication.

Maximum value
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Fig.8 - Maximum level of necessary intercultural competencies for a number
of countries

On the basis of the analysis, a number of conclusions can be drawn.

The analysis made it possible to single out clusters of countries, cultures
and communities with different levels of intercultural preferences, which allows
to predict the necessary level of intercultural competencies of students when
planning their employment or studying in other countries.

As an auxiliary result, it should be noted the relationship between the level
of democracy, the level of education and the religious trend in Christian countries.

We note that there is no direct connection between the degree of
proficiency in English (communication competence), the level of education and
the level of education.

Conclusion.

For the purpose of analyzing intercultural differences, the coefficients of
the religious influence on culture, cultural impact on culture, and the total
intercultural ratio that characterizes the degree of intercultural difference between
the two countries or cultures are introduced. A study was made of intercultural
differences for countries with different religious, civilizational preferences,
democratic and educational levels.

As an universal characteristic for identifying the necessary intercultural
competencies that need to be formed in a given country or culture, the indicators
of the average and the maximum necessary intercultural competences are
proposed. This indicator characterizes the desired degree of internationalization of
curricula for sufficient or mandatory intercultural competence.



A relatively small level of intercultural difference for a number of countries
(19.4%) allows realizing the processes of creating intercultural competence on a
global scale without significantly changing the work plans.

When developing international curricula, it should be borne in mind that
approximately 20% of credit time should be devoted to the formation of
intercultural competencies. It should be noted that this time need not be allocated
for special intercultural competence, since its formation can be combined with the
formation of other professional competencies, for example, during international
practices, online conferences, international student projects.

The countries with not the highest indices (Brazil, Ukraine, China) have
the least level of average international differences. This determines the possibility
of the most effective formation of intercultural competencies in these countries,
while at the same time increases the possibility of intensive migration from these
countries for a reason.

With minor differences, this also applies to the maximum level of
intercultural differences. These conclusions characterize the regions and countries
with the greatest potential efficiency for intercultural methods and educational
approaches.
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